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Overview

• What students say about assessment and feedback 
(NSS)

• UoE A&F Principles and Priorities

• What do we mean by co-creation?

• Examples of co-creation in assessment

• Challenges, ideas, opportunities



What some students say about assessment and feedback

“Usually with assessments or exams the criteria are not clearly communicated, which is why 
sometimes although I have checked that I followed all the recommended guidelines, my mark is 
not close to what I expected. Examples of previous assessments and especially exam papers 
would be very helpful, as me and my classmates have previously requested. This has been done 
in some courses and it was a lot easier to prepare for both assessments and exams.”



University Assessment and Feedback Principles and Priorities

Assessment and feedback practices will involve conversation with students 
2.1 Students, teaching staff and markers shall develop a shared understanding of the purpose 
of assessment; 
2.2 Students, teaching staff and markers shall develop a shared understanding of the marking 
criteria (and expectations); 
2.3 Students shall be supported to undertake assessments and to develop assessment and 
feedback literacy; 
2.4 Students and teaching staff shall develop a shared understanding of academic integrity in 
general and expected academic practices in relation to specific assessments. 
2.5 Students shall have the opportunity to engage in dialogue (with teaching staff) and 
contribute to the development of assessment and feedback practices.



University Assessment and Feedback Principles and Priorities

Priority: To work more closely with students as partners or co-creators in assessment and 
feedback practices, involving students in decision-making and moving beyond assessment as 
something that is done to students to something that is done with them.



Five Principles of Partnership in Assessment

1. Develop assessment and feedback dialogue

2. Share responsibility for assessment and feedback

3. Create an assessment and feedback 
environment that fosters trust

4. Nurture inclusive assessment and feedback 
processes

5. Connect partnership in assessment and feedback 
with curriculum and pedagogy

Bovill et al / Advance HE (2021)



What is co-creation?

“Co-creation of learning and teaching occurs 
when staff and students work collaboratively 
with one another to create components of 
curricula and/or pedagogical approaches.” 

(Bovill et al, 2016: 196)



Co-creation and partnership benefits

Students and staff share many benefits:

• Engagement - enhanced motivation and learning

• Awareness - meta-cognitive awareness and sense of identity

• Enhancement - improved teaching and classroom experiences 
Cook-Sather, Bovill & Felten, 2014

• Enhanced belonging, relationships, confidence, trust 

Mercer-Mapstone et al, 2017



More evidence of benefits

• Enhanced academic performance (Bovill, 2014; Deeley & 

Bovill 2017; Lubicz-Nawrocka & Bovill, 2021; Mercer-Mapstone et al, 2017)

• Shift in focus from grades to learning (Delpish et al 2010)

• Increased sense of feeling valued (Deeley & Bovill, 2017)

• Practice at working democratically (Bergmark & Westman 

2016)

• Increased relevance (Bron and Veugelers 2014)

• More culturally responsive and inclusive practices 
(Cook-Sather & Agu 2013)



Transformative outcomes of co-creation

• the best course taken at university; 

• positive transformation in assessment 
performance for students who had previously 
performed less well; 

• a small group of students decided not to drop 
out of university - motivated to stay by their 
engagement in co-created curricula

(Lubicz-Nawrocka and Bovill 2023, p1757-1758)



Assessment Literacy

Understanding the language of assessment
(HEA 2012; Price et al, 2012; Smith et al, 2013; Stefani 1998)

Where students are more meaningfully involved:

• better understanding of assessment processes

• adopt deeper approaches to learning 

• enhanced skills development

• enhanced exam performance 
(Deeley 2014; Hardy et al,2014; Sambell & Graham 2011)



Co-created assessment examples

•Choice of assessment (all subjects): O’Neil, University College Dublin, Ireland

•Designing marking rubrics (Education): Bovill, Elon University, North Carolina, USA

•Students mark sample essays (Psychology): Bernstein, University of Kansas, USA

•Students design essay questions (Classics): Kruschwitz, University of Vienna, Austria

•Students decide assessment weighting (Engineering): Balance, University of Glasgow

•Student designed MCQs - Peerwise (Medicine, Dentistry & Vet Medicine): Denny, 

University of Auckland, New Zealand

•Co-assessment (Public Policy): Deeley, University of Glasgow



Co-created marking rubrics

• How radical are we being? 

• Have students already internalised accepted norms? 

(Deeley and Bovill 2017)



Feedback: what students need to know

(a) what constitutes a good performance in a 
particular assessment, 

(b) how the student has performed in a particular 
assessment, and 

(c) what a student needs to do to bridge the gap 
between (a) and (b).

Sadler (1989)



Breakout groups

**Staff and student perspectives

1. What have your experiences of co-created assessment 
been so far? 

2. Do you have plans to extend co-created assessment in 
your current practice? (staff) What ideas do you have?

3. What do you think works/would work well from your 
experiences of assessment? (students)

4. Are there any challenges or opportunities? 
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