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Summary

This guide is an introduction to our PTAS-funded learning resource that helps University of
Edinburgh students improve their academic writing skills through the use of Turnitin.

Turnitin can be effectively employed as a powerful means of helping students with their
paraphrasing, summarising, synthesising, quoting, citing, and referencing. Training students
on how to interpret originality reports for their own work can help them to identify areas of
their academic writing that need attention in order to improve the quality of their written
work.

In many parts of the University, Turnitin is solely used as an academic administrative tool,
with students having little or no access to the text matching, originality report facility. In
other Schools where student access is permitted, only limited additional support for
developing good academic practice is provided.

Our intention is to create a tailored and supplementary tool that can complement work
already being done in Schools with Turnitin and academic conduct. We hope that this
learning resource will encourage more Schools to make more effective use of Turnitin with
their students.

Over the next few pages, we’'ll give you an introduction to the tool and our reasons for
creating it. We'll tell you more about how it works, and how our students have found it

helpful. Finally, we’ll let you know how you can use the tool with your own students.

Feel free to get in touch with us to find out more about the tool.

Academic contact: Amy Burge, IAD amy.burge@ed.ac.uk

Technical contact: Robert Chmielewski, IS is.helpline@ed.ac.uk (FAO Robert Chmielewski)



mailto:amy.burge@ed.ac.uk
mailto:is.helpline@ed.ac.uk

Background and context

Introducing Turnitin

For many people, Turnitin is a familiar name. In many universities around the world, Turnitin
is the number one text-matching tool used; in the UK, 99% of all universities use Turnitin. In
the 2013-14 academic year at the University of Edinburgh, 122,290 student assignments
were submitted through Turnitin.

For most students and staff, Turnitin is a tool used to ‘detect plagiarism’. Matching the
content of a students’ essay against a 45 billion item database, Turnitin produces an
‘originality report’” indicating the percentage of matched text; in short, it shows where a
student’s work matches the work of someone else already in the database. In this way,
Turnitin is largely understood as a tool used to ‘catch students out’; the fact that access to
originality reports is mostly limited to staff confounds this belief.

We believe that there is another way of using Turnitin that is less about academic penalties
and more about educative action. This approach is supported by key voices in research and
practice on academic integrity (Bertram Gallant 2008; 2011; Carroll 2007; Williams and
Carroll 2009). There is, we argue, a way to use the learning technology offered by Turnitin to
think differently about plagiarism, about academic integrity, and about academic writing.

Plagiarism and academic (mis)conduct at the University

It goes without saying that universities are concerned about plagiarism. In 2014-15 (the last
year for which we have statistics) 185 University of Edinburgh students were disciplined for
academic misconduct offences (University of Edinburgh, “Student Discipline Statistics” n.d.:

n.p.).

The evidence suggests that academic misconduct remains a significant issue and, equally,
that many cases of plagiarism are accidental. As a collective group of academic teachers, we
need to work with students to reduce the amount of plagiarism in assignments, particularly
through poor paraphrasing and excessive patchwork cut and pasting from digital sources. The
tool we have developed is intended to address precisely this accidental plagiarism, allowing
students to clearly see what they need to do in order to effectively and responsibly use
sources.

Our approach to academic misconduct and to the development of this particular tool is based
upon several years of thinking about academic misconduct, reading research and reflecting
upon how best to approach this topic with both students and staff.



The tool: Improving Academic Practice with Turnitin

Overview and learning outcomes

The learning resource, entitled Improving Academic Practice with Turnitin, has been
developed using the University’s virtual learning environment, Learn. This environment was
chosen for its familiarity and ease of access for staff and students.

This tool is intended to enhance students’ ability to:

e search for, evaluate and use information to develop knowledge and understanding
e make effective use of oral, written and visual means to critique, negotiate, create and

communicate understanding

On completion of the activities, students should be able to demonstrate:

e Independence and responsibility for their own learning, as well as a commitment to
continuous reflection, self-evaluation and self-improvement

e Flexibility in transferring knowledge, learning, skills and abilities from one context to another

e An ability to critically assess existing understanding and the limitations of their own
knowledge, and recognise the need to regularly challenge all knowledge.

Contents of the tool
Improving Academic Practice with Turnitin contains five sections or units:

Using Turnitin: how to access and use the tool

What is good academic practice and why is this important?

Citing and referencing, including specific guidance for your School

Using sources, including quoting, paraphrasing and avoiding patch writing
Finding your voice: synthesis and summarising

AR S A

Each of the five sections includes an introduction to the topic, activities to aid understanding,
and links to further resources.

1. Using Turnitin: how to access and use the tool

This section introduces Turnitin as a tool. It gives a short introduction to the software
focusing on originality reports, explaining what these are, how students can view them, and
how they can be understood.



2. What are originality reports?

Originality Reports

The Originality Report provides a summary of matching or similar areas of text found in 3
subrmitted paper. The Originality Report icon shows a percentage and a corresponding colour,
which indicates the amount of matching content. This percentage is the Similarity Index and
refers to the amount of text in the submission that matched content in Turnitin's repositories,

Each colour on the repart reflects one of five tiers matching on the Similarity Index. This is based
on the armount of matching text found by the repository comparison.

« EBlue (no matching)

Green (one word to 24% similarity)
ellow (26-49%)

Orange (50-74%)

Red (75-100%)

An example of how the Similarity headline figure is displayed to students in the drophox

D:53AM
S5APM
P :00AM

Similarity

N T O

Do be aware that a high level of matching doesn't necessarily mean a high level of plagiarism.
For example, if filters for guotes and references haven't been turned off, then the Similarity Index
will be higher.

Figure 1: Screenshot from the page 'Using Turnitin: Accessing and seeing the tools'

3. How to access and view your originality report

Viewing Originality Reports

Student: Viewing an QOriginality Report o »

Student Video:

Viewing an Orig/ , "ityCheck Report

turniting/)

Accessing Originality Reports

Flease go to your assignment folder and click on the "“iew' buttan.

How to submit to a Turnitin dropbox
Please refer to this video guide about subrmitting to @ Turnitin dropbox in Learm:

How to Subrmit Coursework Online - Step by Step (opens in a new window)

Figure 2: Screenshot from the page 'Using Turnitin: Accessing and seeing the tools'



2. What is good academic practice and why is this important?

This section of the tool provides a brief definition of good academic practice and how it
relates to plagiarism. The section links to the University of Edinburgh’s guidance on
plagiarism and to EUSA’s Read.Write.Cite campaign. It then outlines how Turnitin can help
students’ academic practice.

What is good academic practice and why is this important?

This section of the course is about academic practice and the reasons why this is important for vour
writing at university. Before we can Inok at how Turnitin can help improve your academic writing, it's
impaortant that you understand why good academic practice is soimportant.

According to the University of Edinburgh's Read Wyrite .Cite campaign,

“Part of the process of academic Witing is giving credit to people Whose [deas you LEe in your own
wark 105 really impartant o oo this, 50 thal peoplie who read your work will know where you have
uaed the work of ofhers to strengthen yaur own arguments.

IF youl com Ief your readar Know whose Wark paLive Lsed and where Yolvie Lused i, then It fooks as
If YOLPYE Trying (0 ass anather Derson's work off &5 your own. This s called placiarism, and its a
farm of cheating.

Why is good academic practice important?

Good academic practice is being responsible and honest about how wou
make use of other people's work.

Good academic practice is important because it can help you to write
better and it can help you to avaid being 'tripped up' by plagiarism!

Turnitin ¢an help you hone three elements of your academic writing:
1. Demonstrating knowledoe through correct (and judicious) citation.
2. Showing off your own arqument (without too ruch guating or reliance on others).

3. Developing key skills of summary and synthesis.

Figure 3: Screenshot from the page 'What is good academic practice and why is this important?'

3. Citing and referencing, including specific guidance for your School

This section focuses on the mechanics of citing and referencing (i.e. citation styles). It outlines
how the Turnitin originality report can help students format their citations accurately. It also
provides links to resources on different citation styles, including Harvard, MLA, Chicago,
Vancouver, APA (American Psychological Association), McGill, aka the Canadian Guide to
Uniform Legal Citation, MHRA, IEEE, and OSCOLA. Finally, users can undertake a test to check
their understanding where they will be shown examples from originality reports and asked
whether a change is needed or not.



How can Turnitin help me with citing and referencing?
The Turnitin originality report can help students with referencing in two ways:

a) It can help check that a citation has been provided where this is needed;
b) It can help check that a citation is accurate.

These points are illustrated with examples. In this example, a citation should have been given
but has not been included (see figure 4).

Biodiversity is of ﬂeat impartance all over the world; for local areas in addition to areas that
are further away. The term biodiversity refers tothe variety of ife on Earth at all ts levels
from genes to ecosystems, and the ecological and evolutionary processes that sustain it
Biodiversity includes not only species we consider rare, threatened, or endangered, but
every living thing—even organisms we still know little about, such as microbes, fungi, and
invertebrates. The challenges of biodiversity are enormous, and involve extensive
coordination from governments, industries, charities, environmental organisations,
universities, and the general public.

Figure 4: Example from page 'How can Turnitin help with citation and referencing?'

The originality report shows a match for two sentences; the unbroken, highlighted lines
indicate that the student's work is an exact match to another source. This suggests that the
student has quoted the article (i.e. used the author's own words). A direct quotation must be
given in quotation marks (to show that it is someone else's words) and a citation to the article
must be given. In this example, the student has not used quotation marks, and has not
provided an accurate citation. Because the student has not acknowledged where this
wording and ideas have come from, this work is an example of plagiarism.

The student must take immediate action and has two choices:

a. Tosummarise or synthesise the sentences in his/her own words and give a citation;
b. b. To put quotation marks at the start and end of the quoted material and give a
citation including page number.



In the following example, there has been an error in the transcription of a quotation.

The following example shows an efror in & guotation

In histoncal and cultural studhes, the connection between research and policy — in others

words, the diregj impact of th sy ht

uk

oS oul that *thiere 15 CUITEN ey, te ostcrmes of s mseans can be e raaching, Hamandes ressarchian wee oken irvohedm
e Ol @S Cuibai sl Chiibes of Benedl i Bie DO BA0 CTDCE W Juliy of Of e Smarhars @

:u“wﬂl ﬂ“d Ph.ll:l‘ﬁﬂphiﬂ ﬂiﬁ hwi i Femiis have B 00 CRATH Yo wiry i WO D0ZmIp Ca e il el s s 1] vaws et ':ﬂ}'

Fre snarepe 1essd ik on geaden and sresaiity hes ieigesl W dessiop socisls ' nslsstaedng of fess
— . . S, B0 N OISR 1 S DET I deeispmeats 17 Subjeds o @ fimanaies e 1
::m‘_ﬂum liés are le nF IMIESSRE rdie & Soecd coslibulion 1o e sl asd s l-bang s iy we Funk aBool iink m goesifed by sipedai ¥
ubitly Feor; which was: devetaped in RS madsm e

impact. Yet the same report ygpositive about the poteniial nnd real impact of reseéarch in the
humanities, pointing oul that ‘researchers in these ficlds have helped to change the way in
which society’ (and the individuals within it) view itself. For example, research on gender and
sexuality has helped to develop society”s understanding of these 1sues, and has contnbuted

10 equal opportunities developments’ (Britsh Academy 2008: 14)

Figure 5: Example from 'Citing and Referencing'

The originality report here shows a match to a website that has, in turn, cited the British Academy
report (2008). The highlighted sentence again shows a direct quotation. The student has used
guotation marks and given a citation, however the gap in the highlighting shows that the sentence
has not matched the source exactly. Looking again at the source, it becomes apparent that the
student has made a transcription error, writing "view" rather than "views".

What citation style should | use?

This part of the tool makes clear that there are different School requirements for citation,
although most of these will ask for the same information. The importance of consistency is
highlighted.

It directs students to their School or department for guidance on which citation style to use
while providing a list of commonly used styles with links to further resources.

A link is also provided to Cite Them Right (a web-based tool recommended by the University)
and the EUSA Read.Write.Cite campaign.



2. What citation style should | use?

There are 50 many different citation styles. WMost citation styles ask you to provide the same information,
bt want you to do it in different ways.

Yyour School or department usually asks you to use a specific style. Whichever style you choose, itis wery
impartant to be consistent.

Citation styles are generally divided into parenthetical styles (where brackets are used in the text) and
footnote or endnaote styles (where a superscript number in the text indicates the reference).
The most comman citation styles are:

+ Harvard

« MLA (usually the humanities, including English and history)

« Chicago (used across the social sciences and humanities)

« ancouver (physical sciences)

o APA [AMerican Peychological Association) (social and behavioural sciences)

Yyou might also come across:

« McGill {aka the Canadian Guide to Uniform Legal Citation -- sametimes used in law)

« MHRA (arts and humanities in the LK)

« |EEE (technical fields, such as computer science)

o QSCOLA (Oxford University Standard for Citation of Legal Authorities - [2w)
Cite Trtwlem Right - aweb-based toal recommended by the University -- can help you format your citations
correctly.

you can find out mare about citation throudgh the Bead wWiite Cite campaign.

Figure 6: Screenshot from page 'Citing and Referencing”'

Test: Using Turnitin for accurate citing and referencing

In order to check understanding, students can undertake a short 3 question test. Users are
shown three examples of originality reports and are asked to indicate whether a change is
required to the original piece of work. After submission, students are told whether their
answers are correct along with an explanation.



- M Moving fo another guestion will save this response

Question 1
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The crucial dual definition of e-portfiolo as both product and process makes clear the learmng
pmuh'.wl for this medium. Indeed

[Behind any product, or pressntation, lie nch and complex processes of planning.
synthesising,

iuiu. reflecting, giving. receiving snd responding o
fmmmmmmm be s imponant as the end
product. (Jise, 2008, p 6)

o Yas, achange s nesdad.

© Mo, a change is nol neaded.

Look carafully al the anglnalﬂy repuﬂ Is thers nnyrthmg the student neads to change?

Figure 7: Using Turnitin for accurate citing and referencing test question 1
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Galecied Arawnr  Yes, @ change s nesded
Anzeers Yes, & change s mesded,

Mo, & change i= not needed
Aesponse Actualy, ra change & required herel
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(p &) have alsa besn gren

€ out of 10 ponte

Tha ghadent has used a direct quotabion foem anothes scurme._ but is has bean clearly distingushed from the siudent's own work by being
w5l in & separale paragragh (1hia is cominan kar quotslions lerger tha aboul 41 wards) An suther [Sse), vear (2008}, and page number

Figure 8: Using Turnitin for accurate citing and referencing test answer 1
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Question 2

Look carefully at the originality report. |s there anything the student needs to change?

exchange. thenr o bz e @ | MOTE
Ijh:Iyl;n‘bnm I r's
mmmmmmmmmmmmmnmn
mmunn-rm ane k] avd piher ey slabeholders. Tham
[L 119

5 CUTTeAEN & TAthed “wumnl—wmﬂhm cumEinl st phisssnphic svidpnoe
cun lead io ferreacheyg sncial changes and 83 & reaull by opporiunitses ore Bang missed. High-eal

In histoncal amg M™ossnion of conlitu@ons o Heel Bnis Detwasn ImsBATNRN And USETS Could B8 DEETUL AwErs coud
raise the profile ol e il HES ch can make b podiic pol
Wetght

words, the diregh ipact ol This reseaich - is ¢ven less tangible” Indeed. Panching

points out that {there is currently a rather limited appreciation of the way in which histonic,
cultural and philosophic evidence can lead 1o far-reaching social chances, and as a result, key
oppartunities are being missed’ (2008: xiv). A narrow disciplinary reach limits the scope of
impaet. Yeb the same repornt iﬁ:oshive about the potential and real impaet of research in the

« 1, Yes, achange is needed.
» 2.No, a change is not needed.

i, Moving to another guestion will save this response.

Figure 9: Using Turnitin for accurate citing and referencing test question 2

'E!_mh carefully ai the orginality report. Is there anything the student needs to change?

exchange. the i o0, r—— L

T e '8
T OREE Epn e Wil e B e ee T CTrTRL 56 Sy fAnoen EaEkl wan I e RADe e owile 8
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o rireueky @ i il senrtie o Be war m ek bivior, e snd prirsceke pederes
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wirds, the diregyimpaci o this researct, s even bews fangible Tideed, Plincing O Weight
peants oul that ‘there i carrently o nather limited apprecintion of the way in which histone,
cultural nad phabosophic cvidence can bead to far-resching socinl chasces. and 24 a resolt, by
oppartunitbes are being missod (200K xiv) A namow disciplinary reach limits the scope of
impact Vet ibe sume repoT ipgositive ahout the potentnd ond real impoct of research m ihe

Selected Armawr  [None Goeen]
Anmpynsis! 1. ¥es, A chanpa is needed.
2 Mo, 8 change is not needed
Re=ponse Actually, a change s required here.

Feadback
White the student has cormectly used guotaiion marks and has given a citation for this direct quote, they have
made a franscription eror, wriling “chances” instead of “changes®

A quick check of the arginal source and an adjustment o the essay |s afl Ihal's neaded hara for sccurate
citation,

Figure 4: Using Turnitin for accurate citing and referencing test answer 2
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Question 3

Look carefully at the originality report. What is missing?

jeas, evidence and expertise. While *research amd teaching have been the two traditional
pillars of lgher education 1 the UK, in recent vears knowledge exchange has been
established as a third one, especially wathin Scotland’ (Universities Scotland, 2008, cited in

. TR Syl O - n ]
Jung et al 2000: 217). It has bee AN E Rt a0 e

compared 1o England, indicating 1 Ancings Knawledgs mchangs Licansing and achnalogy ansfer Keswadge exchangn Throush
N progchve knowledye eschange wa coniribate soonomic, socdal csfleral and smdeonmental Senabis o
W‘Gllhﬂl‘ of Scotland { Paterson soHety. Hnowksdge sxchangs o § process which iings I6gethet academic SlaM, useis of (ssearch
I N Wi Qroaps Bed CHNMUNItEs i axchanga waot, evaanco and Bxparae Our key Enabir lor
230), The British Academy note mowiedge ssshangs s e Goverenpat-spansnied Knowssags Teansfer Famership (0TF) schema kTP
) . | 13 3 LKwide peogramma seatlsg busnaases b ergrow oompabiramess, prodecia
scademics on their research to

of resgarch priontes (31)

Mathing is missing; the work does nof need changing,
» A citation (name, year) i missing.
A citation {name, year) and guotation marks are missing,
o A citation (narme, year and page number} and quotation marks are missing.

Figure 5: Using Turnitin for accurate citing and referencing test question 3

ELM carcfully al the originality repon. What is missing?

sogeihes apadenmic aall, wners of sessrc b and wider grosps and commniinies b esehangs
e eiidence i Epestiie, Whlc *rescarch nnd seaching have been the teen traditional
pelbags of higher sducatyon o the UKL in recent vears Lo badpe exchange has been

estahlished an o thand ose. especeally within Scotlasd” {Universtes Scotleml. 2008, cied in

Sung et 2010 207, W boe = atm -
ket -. LA ] LU ; B TR

il of Sculannd (PUIGTMIm ~iie siemmrt seimcye s § et Sty e b b, s et TS

00}, The Ditish Asdny: sone. sumiede ocsence’ e S B BT T

of rescach priovitics {31

Saacied Apseni A LRGSR (REME. o) i Frsiing
ANEVEE Heinieg in masng: e work Sisd. Nt Nesd ERANGPG

A citatiee (name. year) b masing

A TN (A, e ) AN GUotaSon Marke s misskg

& clttcn (name, year and page number} and quotalicn manis are mesng
Resgoran Mol quibe righl?!

Feaabach
The student has given a direct quotation from a source but hes nol used quotation marks or given a cilabion. When using
somenns else's words exaclly, quotation marks must be placed at the start and end of the quote and a full citaton must be
gheen. including author, year, and page number, Where there i ho page number given [for example, on a webaide) o will
usually be required 1o indicate this by wriing no pagination (n.p.) or simidar, secording 1o your School's cdation shyle

Figure 6: Using Turnitin for accurate citing and referencing test answer 3
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4. Using sources: Paraphrasing and avoiding patch writing

This part of the tool outlines how students can use Turnitin originality reports to identify and
avoid paraphrasing and patch writing. Students are given an opportunity to submit a practice
paragraph of their own writing (up to 100 words) to identify where they might paraphrase
more effectively.

How can Turnitin help me with paraphrasing?

This part of the tool outlines the difference between direct quotation from a source and
paraphrasing. It outlines the benefits of paraphrasing, while reminding students that
appropriate citation is always required.

What is patch writing and how do | avoid it?

This part of the tool defines patch writing, or mash-up, as a term used to describe essays that
feature text cut and pasted directly from textbooks and journal articles, and which have had a
few words substituted to make it personalised and read coherently. User are informed that
this kind of practice is cheating and that Turnitin can show you where you might have been
careless with your note-taking and have fallen into the 'mash-up trap' inadvertently. An
example is given.

This 5 an saample of a ‘mash-up' esseay

2]
The quality of education was the core of aims set at the World

Education Forum in Dakar, Senegal, in 2000, Until recently,
howsever, International attention has shifted to focus on
universal primary education, which i also the second
Millennium Development Goal. A shift in emphasis is now
discernible towards quality and leaming, which are lilely 1o be
mare at the heart of the past-2015 global plans. Such a shift is
important to increase education opportunities for the 250
milfion children who have not had the chance to leam the
basics, even though hall of them have spent at least four years
in school (UNESCO B UNICEF 2013).

Governments should invest in education considering it as a
booster of Inclusive growth and economic development
Educate mothers, and we empower women and save children’s
lives, Educate communities, and we transform societies and

develop economies (UNESCO 2014},

]
An education system Is only as good as its teachers. Releasing

thelr potential is important to increasing the guality of lsaming.

Figure 7: Example of a 'mash-up' essay
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5. Finding your voice: synthesis and summarising

The final part of the tool outlines how Turnitin can help students synthesise and summarise
material to develop their own voices in academic writing.

1. How can Turnitin help me to synthesise and summarise?

This part of the tool outlines how the Turnitin originality report can indicate areas of writing
where students can synthesise and summarise secondary material to develop their own
voice.

It repeats that one of the key components of academic writing is learning how to use and
integrate sources. For most written work the aim is to get over an "argument" or "view point"
that is balanced and "evidenced/backed up" by the work of others. This synthesis of sources
is often termed "finding your voice".

Turnitin can be used to highlight when synthesis is weak. For example, this similarity report
provided by the University of York illustrates a lack of synthesis, with the writer relying on
giving evidence close to the original authors' words.

Too much source
material means the
| writer's voice doesn't

come through.
Introduction

Biological diveriity i3 comprised of genetic diverity, spacies diveruty and scosyitem
diveraty ‘th o o, 1990 Wilson 1988), and teologicsl conservation aims o
mrviure the periistence of biological dvenity [ Tbiodiversity’] within entire natural
shows patch communities (Soulé 1985] Habitst lows and fragmentstion, dimate change, nutrient
writing = loading, direct explotation snd introduction of nvidive ipecies are perviuve thiests
poorly to bindistuity and thidnost important causes of sxtinctions (Miliennium Ecovyitem
b Assesament 2005).  Conservation of genetic diverity i of primary concem in
synthesising consevvation biology because genes prowde the row materal lor evolubonary
source change and, therefore, the potential for species and ecosystems fo adapl to
material. changing emvironments (Aguilar of ol J008), Molecular anabyiin hds been

| emphasised bn biclogical conservalion research and practice, a3 molecular
techmigues asust our ability to debneate reélationahipn  among  indiddusly,
lation, and speches [Haag, 1958). Whilit the perosved importance of genetic
i the conservation of endasngered ipecies had fMuctusted Oondderabily
ferd M001), populsteen genet snalyiis has been wed 10 inform and
of comervation [DeSalle & Amato 2004; Frankham et ol 2010;

This paragraph

[Armos &
direct many
Frankham 2010).

lasting impact on

uhdirll.lndl'l‘ the =3 aur s b ¥ g wubrelind bopad J1 16 s
reintroductions, b .-
P O o erarets i, mbalies S0 .9 3 e P

v g SEOEEET et pasen
TEFENCL I N T

nlam some 10V

Figure 8: Example of originality report from the University of York

Writing like this lacks a cohesiveness in terms of arguments and often reads like a list of ideas
rather than something that is integrated and flows well.
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2. Exercises to develop synthesising and summarising skills.

This part of the tool provides exercises created by the Institute for Academic Development
designed to help students ‘find their own voice’.

@D T

Families: student extracts — some comments on A

Student A

Brown says that most people think of a family as being the traditional unit of two
parents and their children. He states that this is the best model for the welfare of the
child {Brown, 2018, p.4). Smith (2017) says this kind of model is not 3 suitable one
today but that it is difficult to produce a new model. lones [ 2015, p.8) says that in the
past extended families "were founded on ties of blood or marriage” and did not
change much but that this is not always true now because there is a new type of
extended family caused by peoaple splitting up and having new relationships. This can
cause “stress and trauma” for parents and children. Green (2017) states “There is no
longer such a thing as a typical family.” She says that many different groups of people
can be thought of as families and that “It may only be possibile to say that a family Is
any group of people who consider themselves to be one.” (Green, 2017, p.27)

Purpose and Focus
Student 4 simply lists what the different authors say.

* She does mot make it clear why she is doing this.

& She only once shows how one source connects to another

* She uses no signposting or linking language to show us how she is thinking.
Her focus is not clear

& Al first, it looks as if she will write about family structure in relation to

children's welfare but, in fact, the second sentence is not relevant because

Figure 9: Exercise on summarising and synthesising (IAD)
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say title: 'Discuss the importance of the Family in the twenty-first century.’
th (made-up) extracts are taken from the early part of the students' essays,

udent A

rown says that most people think of a family as being the traditional unit of two
arents and their children. He states that this is the best model for the welfare of the
tild (Brown, 2018, p.4). Smith (2017) says this kind of model is not a suitable one
iday but that it is difficult to produce a new model. lones (2015, p.8) says that in the
1st extended families “were founded on ties of blood or marriage” and did not
1ange much but that this is not always true now because there is a new type of
ttended family caused by people splitting up and having new relationships. This can
iuse “stress and trauma” for parents and children. Green (2017) states “There is no
nger such a thing as a typical family.” She says that many different groups of people
in be thought of as families and that “It may only be possible to say that a family is
vy group of people who consider themselves to be one.” (Green, 2017, p.27)

Figure 10: Exercise on summarising and synthesising (IAD)

Feedback from users

Users found the tool “specific, clear and easy to master” and particularly praised the clarity of
the resource. The sections of the resource on ‘Citing and referencing: Variations within and
between schools” and ‘Finding your voice: synthesis and summarising’” were highlighted as
particularly useful.

We are inviting further feedback from users via a survey embedded in the resource:
https://edinburgh.onlinesurveys.ac.uk/improving-academic-practice-with-turnitin-evaluation

Using the tool with your students

We believe that the tool we have developed is of benefit to many students at all levels of
higher education. We would be delighted if colleagues from across the University used the
tool with their own students.

If you would like to have a look around the tool and try it for yourself, we can arrange
observer access for you. Please contact Information Services (is.helpline@ed.ac.uk FAO
Robert Chmielewski).
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Frequently Asked Questions

Can | use parts of the tool with my students?
Yes — get in touch with Information Services (is.helpline@ed.ac.uk FAO Robert Chmielewski)
to enquire about incorporating our resources into your own Learn course.

Why have you chosen to focus on Turnitin to improve academic writing?

Turnitin is used by most UK universities where it is seen by staff and students as a tool for
‘detecting plagiarism’. Yet this is a limited view of what Turnitin actually does and how it can
help students. The originality report produced when submitting student work to Turnitin can
be a valuable learning tool for students.

Giving students access and time to rethink their own work helps those students who find
academic work difficult and who might be more likely to drop out or fail assignments. It
demystifies the tool and the process of checking work via Turnitin, and gives students more
ownership over their work. The whole approach is about less about catching cheats, and
more about working better to explain our collective responsibility for academic conduct.

My School does not let students see their Turnitin originality reports. Can | still use the
tool with them?

While your students will get the most out of the tool if they can apply their learning to
individual originality reports, much of the tool’s content is relevant more widely. Some of the
activities do not relate to Turnitin originality reports and all of the information on academic
conduct, citation, and using sources will be useful for students who do not see their
originality reports.

You give students access to a Dropbox to generate an originality report. How do |
know students won’t use this to submit other work?

We recognise that, ultimately, while the resource guidance suggests submitting a specific
piece of work, students may elect to submit their own work. Turnitin does not allow us to
limit the length or specification of submission.

We have mitigated against this in three ways:

1) The dropbox will allow only one practice submission per student to prevent misuse of the tool

2) ltis clearly indicated in a message to users that students should not upload any work they
intend to submit for credit

3) Staff will be given access to the submission inbox to review the submissions students are
making.

It is also possible to remove this part of the course if desired.

Will submissions to the practice dropbox show up when checking future assignments?
Submissions to the practice dropbox will not be added to the Turnitin database so will not be
included in future matches.
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