Wider Themes in Digital Education:
flexibility, structure & student agency
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MSc in Digital Education

World-class Masters programme that will challenge your thinking about
education and technological change

Delivered fully online Critical and practical Research-based teaching
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Reflective analysis of that framing through
> the activities

«m So what? - |mpI|cat|ons 1{o]§ the development
 of theory and/ or practlce
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Self-directing & self-regulating
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‘incentivise the good citizenship’ of

our students by opportunities to
gain academic credit through their

& 'technologies & practices in the
‘digital education arena.
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Frarmework 2: Skills &
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senefits
Text based communication enables
dialogue to be reviewed over time

Enhanced possibilities for reflection
nd "

ynchron

on record

commun

Visual anonymity can lead to deeper
levels of participation

More regular contact allows for
“chunking’ of goals into shorted
objectives, maximising potential for
success and increasing motivation
and self-efficacy

Asynchronous activities enables third
parties, resources and collaboration
outside of the coach/coachee

relationship

Coaching is nat related to time or
geographical restrictions

Obstacles
Lack of non-verbal cues in
communication and dialogue

Complexity of using technology

which m
coach/coa

Lack of face-to-face communication
may be an abstacle to building the

coaching relationship

Written communication more open
tointerpretation

Issues with confidentiality across
technology platforms

Teaching Presence

Source: Garrison, Anderson and Archer, 2000.

social exchanges need to have cognitive purpose if they are

to prosper (Garrison and Anderson, 2003)
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Successful coaching is dependent on the establishment of an
authentic, confidential relationship (Schofield, 2011) and the
development and maintenance of the coaching relationship has
been shown to be critical in the success of all coaching activities

(Geissler, 2014).

Difficulties in developing such an authentic relationship online,
including the lack of non-verbal clues seen as important in the
development of the coaching relationship, has been the focus of
resistance to e-coaching (Garvey, Stokes and Megginson, 2014).
Though there is some validity in this, the use of active listening,
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Some thoughts on the ALDinHE conference, held in April 2017 at the Home About the author About this blog

Unzversity of Hull

Final final final thoughts Some final thoughts

_ _ _ “Learning”
In which | fulfil my earlier promise that In which | offer some very unfinal final

my final thoughts would not be final. thoughts. In which | try to work through some of

Taking Charge:
Learning Foreign Languages Through Self-Regulated Learning

Bob Steen, PhD

#final thoughts, #practice, #reflections, #theory #aldinhe, #final thoughts
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Professor of Japanese, Oglethorpe University
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Please contact support.
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Identifying & using conceptual
knowledge
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Teaching matters
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