
4. Recommendations 
 

Following from the scoping exercise and informal discussions with students and staff across 
the University during the course of the project, this chapter suggests a number of 
recommendations for embedding SRS further into course curricula.   

These recommendations can be divided in the following categories: 

1. Extending the use of the findings 
2. Engaging students and staff  
3. Supporting teaching staff 
4. Tracking progress 
5. Taking this research further. 

 

1. Extending the use of the findings 

1.1 SRS profile 
The data collected for this scoping exercise can be used to compile a ‘SRS profile’ for each 
School that answers the following questions in more depth than the length of this report 
allowed for: 

1. Does each of degree programs offered contain SRS courses?  

2. What is the balance of Pre-honours and Honours SRS courses, and core and 
optional courses? 

3. What SRS themes are covered in the courses and which themes, relevant to the 
subject, might deserve more attention? 

4. What is the balance of the type of SRS themes that are covered (social, economic, 
environmental and crosscutting themes) and can this be enhanced? 

5. What is the balance of approaches taken (disciplinary, inter-disciplinary and holistic) 
and can this be enhanced? 

6. How are the SRS courses delivered and assessed?  Is there scope for introducing 
more SRS pedagogies? 

7. Which courses in the School allow for engagement with the local community and can 
their number be increased? 

Such a profile can function as a starting point for further work in this area at School-level.  

1.2 Informing students 
It is important to inform students better about the SRS courses the University offers, to 
support them in choosing a degree track that suits their interests and ambitions.  

The current information provision can be improved in different ways: 



a) By making each School’s ‘SRS profiles’ available to current and prospective students on 
for example School websites. 

b) By providing a list of the SRS courses across Schools, which is updated yearly, on the 
University website, the IAD website and/or EUSA’s website, Personal Tutors can also be 
encouraged to share this list with tutees who show interest and to make their tutees 
more aware of the possibilities for taking courses across Schools and Colleges.  

c) By expanding the recently added SRS section in the DRPS course descriptors with 
additional criteria taken from this scoping exercise, to help students navigate the DRPS 
database (see section below on ‘tracking progress’).  

d) By tagging courses in the DRPS under the different SRS themes, allowing students to 
look for courses across Schools that engage with the specific themes that are of interest 
to them.  Current EUSA president James McAsh also suggested the possibility of 
tagging courses on a course review website planned by EUSA.  

e) By tracing specific SRS themes across Schools and setting out ‘degree tracks’, to give 
students the opportunity to engage with a specific theme of interest from a variety of 
perspectives.  This would enable students who are for example interested in human 
rights or climate change to follow a ‘degree track’ of courses addressing this theme in 
different Schools across the years.  This would make for a more tailored learning 
experience than current School-specific degree programmes allow for.   

f) By organising an event for students at the beginning of each academic year serving as a 
gateway to Education for Sustainable Development at the University.  Here, for example, 
teachers can give short taster sessions of their SRS courses and administration staff can 
be at hand for consultation about degree program structures.  

 

2. Engaging students and staff 

2.1 Starting points  
In addition to making more information available on the provision of SRS courses, there are 
many ways in which students and staff can engage more with ESD and collaborate to 
embed SRS further into curricula.  These might be starting points: 

a) Making School’s and department’s provision and/or delivery of SRS courses a 
subcategory in the annual EUSA Teaching Awards and/or the Edinburgh 
Sustainability Awards.  This would reward good practice and establish a platform for 
sharing ideas. 

b) Further promoting and sharing good practice in ESD by compiling a portfolio of case 
studies of, for example, holistic courses, specific examples of SRS pedagogies and 
courses allowing for engagement with the local community.  These examples can be 
shared during themed University-wide teaching events, while snippet summaries can 
be published as monthly highlights in, for example, the sustainability office 
newsletter, the staff bulletin, Edit, and on the news section of the University website.  

c) Considering students’ wishes for ESD and experiences of SRS courses: What 
knowledge and skills related to SRS would they like to learn?  Did they enjoy the 
SRS courses they were enrolled in?  Do they think the course helps them to tackle 



real-world problems once they graduate?  What would they like to see differently? et 
cetera.  Similar questions can be asked to teaching staff engaging with SRS to inform 
further work on this agenda.  

d) Encouraging teaching-research linkages in terms of SRS-related themes.  

e) Encouraging academic research into ESD both in HE and in specific disciplines by, 
for example, offering through the Principal’s Teaching Award Scheme (PTAS) and/or 
by organising a seminar series on this agenda through the IAD and / or Moray House 
School of Education.  

 

2.2 Graduate attributes 
Embedding ‘sustainability literacy’ in the University’s Graduate Attributes framework would 
further the commitment to ESD at an institutional level. Importantly, a non-scoring criterion 
was added in the 2013 People & Planet Green League of UK Universities (see Chapter 1. 
‘Background’):  

Sustainability literacy is included as a learning outcome or graduate attribute. 

The emphasis in ESD is often more on students’ attributes, dispositions and competencies 
rather than merely on content.  Research and perspectives on what ESD might offer, have 
developed under the term ‘sustainability literacy’ (although not all practitioners favour this 
term).  First coined by the NGO Forum for the Future, sustainability literacy can be described 
as the set of skills and dispositions conducive to building more sustainable development 
patterns in work and personal life.1 

Currently, the University’s graduate attributes framework contains little reference to 
sustainability or social responsibility.2  Only in the last cluster of attributes in the framework, 
‘personal effectiveness’, wider responsibilities are mentioned: the ability to ‘understand 
social, cultural, global and environmental responsibilities and issues’.  

As part of the ‘What’s the University For?’ (WTUF) event series, a collaboration of the 
University Chaplaincy, IAD, EUSA and others, students and staff considered what they 
wished as and for UoE students to learn during their time at University.  At one of the events 
in Autumn 2012, eight new graduate attributes were proposed by the author of this report 
and discussed by around 60 attending students and staff from across the University.   

These ‘Graduate Attributes for Global Citizenship’ can be found in Appendix IV.  Following 
on from this discussion, conversations have started between the WTUF group and the 
Employability Strategy Group (ESG), who are currently looking to refresh the University’s 
graduate attributes framework.  

 

3. Supporting teaching staff 
 

                                                           
1 Sterling, S. (2012) The Future Fit Framework – An introductory guide to teaching and learning for sustainability 
in HE, The Higher Education Academy, p. 21.  
2 The University’s Graduate Attributes Framework: www.employability.ed.ac.uk/Graduateattributes.htm  

http://www.employability.ed.ac.uk/Graduateattributes.htm


Support could come principally from or via IAD, for example by: 

a) Providing discipline-specific information or resources about ESD, eg. from the HEA 
ESD Subject Centres3 and on SRS pedagogies as identified elsewhere in this report, 
including case studies from across the University 

b) Running ESD teaching workshops 
c) Setting up mentoring schemes between different teaching staff within and across 

Schools 
d) Creating a network of teachers and tutors within the University who are interested in 

leading on this educational agenda.  

4. Tracking progress 
This scoping exercise has sought to establish a baseline of the provision of SRS courses in 
CHSS and CSE at undergraduate level.  Progress on this agenda can now be reviewed and 
reported on a regular basis if desired.  The following recommendations would enable this:  

a) Establishing key indicators of University-wide progress on ESD, eg. total number of 
SRS courses, number of SRS courses per School, number of SRS courses as core 
courses in degree programs, number of holistic courses, number of innovatively 
taught SRS courses, et cetera.   
These key indicators or criteria can help to flesh out the visions laid out in the 
Strategic Plan 2012-2016 to embed SRS further into curricula and inform the annual 
Strategic Plan Implementation Plans.  

i) Commitments to ESD can also be added to Learning and Teaching strategies of 
different Schools, where they are not already, including indicators and aims.  

b) Expanding on the recently added SRS section in the DRPS course descriptors by 
asking course organisers to report on SRS themes, approach, delivery methods and 
opportunities for community engagement. If data on SRS in curricula is gathered by 
the Academic Registry, it would be easier to review future progress.   
Similarly, questions about engagement with SRS can be included in the templates of 
Taught Program Reviews and Degree Programme Specifications.  Additional support 
and guidelines can be provided for staff to understand and use the SRS criteria.  

 

5. Taking this research further  
 

To complement this scoping exercise and establish a more complete picture of the 
University’s provision of SRS courses, further scoping can be done of: 

a) Courses in the College of Medicine and Veterinary Medicine 

b) Postgraduate courses 

As this scoping exercise was mainly based on course descriptors in the DRPS database, 
additional qualitative research can be carried out: 

c) Examining how each degree program offered at the University engages with 
SRS.  

                                                           
3 See: http://www.heacademy.ac.uk/resources/detail/sustainability/subject_centre_work  

http://www.heacademy.ac.uk/resources/detail/sustainability/subject_centre_work


d) Verifying SRS courses and their themes, approaches and delivery methods 
identified in the DRPS course descriptor with the relevant course organisers  

Other Universities have undertaken more wide-ranging scoping exercises of ESD, which 
might serve as inspiration for further research:  

e) A questionnaire-based audit.  At the University of Bristol, for example, a 
questionnaire was sent to course teams in each School.4  This audit assisted 
Schools in identifying discipline/course specific strategies and the need for 
additional resources and support.  

f) A skills audit.  The University of Wales Trinity Saint David and Swansea 
Metropolitan University undertook this audit to develop an evidence base of 
existing expertise, experience and interest in sustainability among staff 
members.5 

 

Summary recommendations 
 

The report outlined various suggestions to further embed SRS in course curricula at the 
University: 

1. Extending the use of the findings 

The findings of the scoping exercise can be turned into a ‘SRS profile’ for each 
School, which can serve as a starting point for further work on this agenda at School-
level.  The findings can also be used to inform students about the SRS courses the 
University offers, to support them in choosing a degree track that suits their interests 
and ambitions.  

2. Engaging students and staff  

Engagement with ESD among students and staff can be encouraged by promoting, 
sharing and rewarding good practice across Schools, by considering wishes and 
feedback from students and staff and by encouraging further research into ESD.  In 
addition, embedding elements of ‘sustainability literacy’ in the University’s Graduate 
Attributes framework would help steer this agenda.  

3. Supporting teaching staff 

Support for teaching staff could come principally from or via IAD, for example by 
providing teaching workshops and discipline-specific resources about ESD and by 
creating networks and mentoring schemes for teaching staff.  

4. Tracking progress 

                                                           
4  See: http://www.bristol.ac.uk/environment/esd/  
5 The audit is relevant to our purposes from Section D: 
www.eauc.org.uk/sustainability_skills_survey_staff_questionnair  

http://www.bristol.ac.uk/environment/esd/
http://www.eauc.org.uk/sustainability_skills_survey_staff_questionnair


The scoping exercise has sought to establish a 
baseline of the provision of SRS 4. 
Recommendations 
 

Following from the scoping exercise and informal discussions with students and staff across 
the University during the course of the project, this chapter suggests a number of 
recommendations for embedding SRS further into course curricula.   

These recommendations can be divided in the following categories: 

6. Extending the use of the findings 
7. Engaging students and staff  
8. Supporting teaching staff 
9. Tracking progress 
10. Taking this research further. 

 

1. Extending the use of the findings 

1.1 SRS profile 
The data collected for this scoping exercise can be used to compile a ‘SRS profile’ for each 
School that answers the following questions in more depth than the length of this report 
allowed for: 

8. Does each of degree programs offered contain SRS courses?  

9. What is the balance of Pre-honours and Honours SRS courses, and core and 
optional courses? 

10. What SRS themes are covered in the courses and which themes, relevant to the 
subject, might deserve more attention? 

11. What is the balance of the type of SRS themes that are covered (social, economic, 
environmental and crosscutting themes) and can this be enhanced? 

12. What is the balance of approaches taken (disciplinary, inter-disciplinary and holistic) 
and can this be enhanced? 

13. How are the SRS courses delivered and assessed?  Is there scope for introducing 
more SRS pedagogies? 

14. Which courses in the School allow for engagement with the local community and can 
their number be increased? 

Such a profile can function as a starting point for further work in this area at School-level.  

1.2 Informing students 
It is important to inform students better about the SRS courses the University offers, to 
support them in choosing a degree track that suits their interests and ambitions.  

The current information provision can be improved in different ways: 



g) By making each School’s ‘SRS profiles’ available to current and prospective students on 
for example School websites. 

h) By providing a list of the SRS courses across Schools, which is updated yearly, on the 
University website, the IAD website and/or EUSA’s website, Personal Tutors can also be 
encouraged to share this list with tutees who show interest and to make their tutees 
more aware of the possibilities for taking courses across Schools and Colleges.  

i) By expanding the recently added SRS section in the DRPS course descriptors with 
additional criteria taken from this scoping exercise, to help students navigate the DRPS 
database (see section below on ‘tracking progress’).  

j) By tagging courses in the DRPS under the different SRS themes, allowing students to 
look for courses across Schools that engage with the specific themes that are of interest 
to them.  Current EUSA president James McAsh also suggested the possibility of 
tagging courses on a course review website planned by EUSA.  

k) By tracing specific SRS themes across Schools and setting out ‘degree tracks’, to give 
students the opportunity to engage with a specific theme of interest from a variety of 
perspectives.  This would enable students who are for example interested in human 
rights or climate change to follow a ‘degree track’ of courses addressing this theme in 
different Schools across the years.  This would make for a more tailored learning 
experience than current School-specific degree programmes allow for.   

l) By organising an event for students at the beginning of each academic year serving as a 
gateway to Education for Sustainable Development at the University.  Here, for example, 
teachers can give short taster sessions of their SRS courses and administration staff can 
be at hand for consultation about degree program structures.  
 

2. Engaging students and staff 

2.1 Starting points  
In addition to making more information available on the provision of SRS courses, there are 
many ways in which students and staff can engage more with ESD and collaborate to 
embed SRS further into curricula.  These might be starting points: 

f) Making School’s and department’s provision and/or delivery of SRS courses a 
subcategory in the annual EUSA Teaching Awards and/or the Edinburgh 
Sustainability Awards.  This would reward good practice and establish a platform for 
sharing ideas. 

g) Further promoting and sharing good practice in ESD by compiling a portfolio of case 
studies of, for example, holistic courses, specific examples of SRS pedagogies and 
courses allowing for engagement with the local community.  These examples can be 
shared during themed University-wide teaching events, while snippet summaries can 
be published as monthly highlights in, for example, the sustainability office 
newsletter, the staff bulletin, Edit, and on the news section of the University website.  

h) Considering students’ wishes for ESD and experiences of SRS courses: What 
knowledge and skills related to SRS would they like to learn?  Did they enjoy the 
SRS courses they were enrolled in?  Do they think the course helps them to tackle 
real-world problems once they graduate?  What would they like to see differently? et 



cetera.  Similar questions can be asked to teaching staff engaging with SRS to inform 
further work on this agenda.  

i) Encouraging teaching-research linkages in terms of SRS-related themes.  

j) Encouraging academic research into ESD both in HE and in specific disciplines by, 
for example, offering through the Principal’s Teaching Award Scheme (PTAS) and/or 
by organising a seminar series on this agenda through the IAD and / or Moray House 
School of Education.  

 

2.2 Graduate attributes 
Embedding ‘sustainability literacy’ in the University’s Graduate Attributes framework would 
further the commitment to ESD at an institutional level. Importantly, a non-scoring criterion 
was added in the 2013 People & Planet Green League of UK Universities (see Chapter 1. 
‘Background’):  

Sustainability literacy is included as a learning outcome or graduate attribute. 

The emphasis in ESD is often more on students’ attributes, dispositions and competencies 
rather than merely on content.  Research and perspectives on what ESD might offer, have 
developed under the term ‘sustainability literacy’ (although not all practitioners favour this 
term).  First coined by the NGO Forum for the Future, sustainability literacy can be described 
as the set of skills and dispositions conducive to building more sustainable development 
patterns in work and personal life.6 

Currently, the University’s graduate attributes framework contains little reference to 
sustainability or social responsibility.7  Only in the last cluster of attributes in the framework, 
‘personal effectiveness’, wider responsibilities are mentioned: the ability to ‘understand 
social, cultural, global and environmental responsibilities and issues’.  

As part of the ‘What’s the University For?’ (WTUF) event series, a collaboration of the 
University Chaplaincy, IAD, EUSA and others, students and staff considered what they 
wished as and for UoE students to learn during their time at University.  At one of the events 
in Autumn 2012, eight new graduate attributes were proposed by the author of this report 
and discussed by around 60 attending students and staff from across the University.   

These ‘Graduate Attributes for Global Citizenship’ can be found in Appendix IV.  Following 
on from this discussion, conversations have started between the WTUF group and the 
Employability Strategy Group (ESG), who are currently looking to refresh the University’s 
graduate attributes framework.  

 

3. Supporting teaching staff 
 

Support could come principally from or via IAD, for example by: 

                                                           
6 Sterling, S. (2012) The Future Fit Framework – An introductory guide to teaching and learning for sustainability 
in HE, The Higher Education Academy, p. 21.  
7 The University’s Graduate Attributes Framework: www.employability.ed.ac.uk/Graduateattributes.htm  

http://www.employability.ed.ac.uk/Graduateattributes.htm


e) Providing discipline-specific information or resources about ESD, eg. from the HEA 
ESD Subject Centres8 and on SRS pedagogies as identified elsewhere in this report, 
including case studies from across the University 

f) Running ESD teaching workshops 
g) Setting up mentoring schemes between different teaching staff within and across 

Schools 
h) Creating a network of teachers and tutors within the University who are interested in 

leading on this educational agenda.  
4. Tracking progress 
This scoping exercise has sought to establish a baseline of the provision of SRS courses in 
CHSS and CSE at undergraduate level.  Progress on this agenda can now be reviewed and 
reported on a regular basis if desired.  The following recommendations would enable this:  

b) Establishing key indicators of University-wide progress on ESD, eg. total number of 
SRS courses, number of SRS courses per School, number of SRS courses as core 
courses in degree programs, number of holistic courses, number of innovatively 
taught SRS courses, et cetera.   
These key indicators or criteria can help to flesh out the visions laid out in the 
Strategic Plan 2012-2016 to embed SRS further into curricula and inform the annual 
Strategic Plan Implementation Plans.  

i) Commitments to ESD can also be added to Learning and Teaching strategies of 
different Schools, where they are not already, including indicators and aims.  

c) Expanding on the recently added SRS section in the DRPS course descriptors by 
asking course organisers to report on SRS themes, approach, delivery methods and 
opportunities for community engagement. If data on SRS in curricula is gathered by 
the Academic Registry, it would be easier to review future progress.   
Similarly, questions about engagement with SRS can be included in the templates of 
Taught Program Reviews and Degree Programme Specifications.  Additional support 
and guidelines can be provided for staff to understand and use the SRS criteria.  

 

5. Taking this research further  
 

To complement this scoping exercise and establish a more complete picture of the 
University’s provision of SRS courses, further scoping can be done of: 

g) Courses in the College of Medicine and Veterinary Medicine 

h) Postgraduate courses 

As this scoping exercise was mainly based on course descriptors in the DRPS database, 
additional qualitative research can be carried out: 

i) Examining how each degree program offered at the University engages with 
SRS.  

j) Verifying SRS courses and their themes, approaches and delivery methods 
identified in the DRPS course descriptor with the relevant course organisers  

                                                           
8 See: http://www.heacademy.ac.uk/resources/detail/sustainability/subject_centre_work  

http://www.heacademy.ac.uk/resources/detail/sustainability/subject_centre_work


Other Universities have undertaken more wide-ranging scoping exercises of ESD, which 
might serve as inspiration for further research:  

k) A questionnaire-based audit.  At the University of Bristol, for example, a 
questionnaire was sent to course teams in each School.9  This audit assisted 
Schools in identifying discipline/course specific strategies and the need for 
additional resources and support.  

l) A skills audit.  The University of Wales Trinity Saint David and Swansea 
Metropolitan University undertook this audit to develop an evidence base of 
existing expertise, experience and interest in sustainability among staff 
members.10 

 

Summary recommendations 
 

The report outlined various suggestions to further embed SRS in course curricula at the 
University: 

5. Extending the use of the findings 
The findings of the scoping exercise can be turned into a ‘SRS profile’ for each 
School, which can serve as a starting point for further work on this agenda at School-
level.  The findings can also be used to inform students about the SRS courses the 
University offers, to support them in choosing a degree track that suits their interests 
and ambitions.  

6. Engaging students and staff  
Engagement with ESD among students and staff can be encouraged by promoting, 
sharing and rewarding good practice across Schools, by considering wishes and 
feedback from students and staff and by encouraging further research into ESD.  In 
addition, embedding elements of ‘sustainability literacy’ in the University’s Graduate 
Attributes framework would help steer this agenda.  

7. Supporting teaching staff 
Support for teaching staff could come principally from or via IAD, for example by 
providing teaching workshops and discipline-specific resources about ESD and by 
creating networks and mentoring schemes for teaching staff.  

8. Tracking progress 
The scoping exercise has sought to establish a baseline of the provision of SRS 
courses in CHSS and CSE at undergraduate level.  Progress on this agenda can 
now be reviewed and reported on a regular basis if desired, by establishing key 
indicators and by including reference to SRS in course information gathered by the 
Academic Registry.  

9. Taking this research further 

                                                           
9  See: http://www.bristol.ac.uk/environment/esd/  
10 The audit is relevant to our purposes from Section D: 
www.eauc.org.uk/sustainability_skills_survey_staff_questionnair  

http://www.bristol.ac.uk/environment/esd/
http://www.eauc.org.uk/sustainability_skills_survey_staff_questionnair


Further scoping can be done of courses in the College of Medicine and Veterinary 
Medicine and of Postgraduate courses in all Colleges.   

Additional qualitative research can be carried out to examine provision of SRS 
courses in different degree programs:  

• to verify and expand on the data gathered in this scoping exercise;   

• to identify existing expertise, experience and interest in SRS among teaching 
staff as well as the need for additional resources and support.  

courses in CHSS and CSE at undergraduate level.  Progress on this agenda can 
now be reviewed and reported on a regular basis if desired, by establishing key 
indicators and by including reference to SRS in course information gathered by the 
Academic Registry.  

10. Taking this research further 

Further scoping can be done of courses in the College of Medicine and Veterinary 
Medicine and of Postgraduate courses in all Colleges.   

Additional qualitative research can be carried out to examine provision of SRS 
courses in different degree programs:  

• to verify and expand on the data gathered in this scoping exercise;   

• to identify existing expertise, experience and interest in SRS among teaching 
staff as well as the need for additional resources and support.  
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