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Summary of key points

England

T

E

Overall identification of SEN decreased from 21.1% of school population in 2010 to 14.6%
in 2018. Since 2010, 2.8% of the pupil population has been provided wittitdory plan
(statement of need or EHC plan), with this increasing marginally to 2.9% in 2018.

In 2018, 97.9% of pupils in special schools had a statement of needs/EHC Plan.

England uses 13 categories of SEN.

In 2018, the largest categories were Modexdtearning Difficulty, Speech, Language and
Communication needs and Social, Emotional and Mental health difficuBgta/een 2010

and 2016, fewer pupils were identified as having Moderate Learning Difficulties. There was
also a shrinkage in the categoriyBehavioural, Emotional and Social difficulties (which was
replaced by the category of Social, Emotional and Mental health difficulties).

Overall, SEN was more likely to be identified in boys than girls, and in pupils who are
eligible for free school mesl

Gender and social deprivation disproportionalities were particularly evident in high
incidence nomormative categories (Learning difficulties and Social, Emotional and Mental
health difficulties.

Statutory plans (statements of need/EHC Plans) werpeerthan twice as likely to be

opened for those eligible for free school meals (6.6% of FSM pupils have a statutory plan,
compared with 2.9% of the whole school population).

Of all minority ethnic groups, pupils from Traveller and Black/Caribbean bacidgdad

the highest rates of SEN identification. Rates of SEN identification for White British pupils
were around the average. Rates for pupils of Bangladeshi heritage and for those of
Pakistani heritage were lower than the average. Pupils of Chinesidian heritage had

the lowest rates of SEN identification.

More than half of SEN tribunal appeals in 2a87(5,679 in total) concerned objection to

the contents of a statement or EHC plan. Over 40% of appeals concerned a pupil with
Autistic Spectrum Border.

Scotland

T
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ASN identification rates increased from 10.3% of the school population in 2010 to 28.7% in
2018. Pupils with English as an Additional Language made up 17.5% of the total ASN
population in 2018 (equivalent to 50 pupils per 1000 school petpan). Use of statutory

plans (Coordinated Support Plans) decreased from 0.5% of the school population in 2010
to 0.3% in 2018.

In 2018, 9.8% of pupils in special schools had a CSP.

Scotland uses 24 categories of ASN, described as reasons for support.

In 2018, the largest categories were Social, Emotional and Behavioural Difficulties, followed
by English as an Additional Language and other Moderate Learning Difficulty.

More than twice as many boys as girls were identified as having ASN.

ASN was more thmatwice as likely to be identified in pupils living in the most deprived
neighbourhoods.

Examining Scottish pupils between-88, the percentage of ASN pupils (24.1%) and pupils
with a statutory plan (27.2%) who were registered for free school meals igasithan



the percentage of total pupils (16.3%) in receipt of free school m&his.indicates that
pupils who experience social deprivation have a greater likelihood of being identified as
having & additional support needparticularly when the needsideemed to warrant a
statutory plan.

Disproportionalities relating to gender and social deprivation were greater in high
incidence, nomormative categories (e.g. learning difficulties, social, emotional and
behavioural difficulties), as opposed to loveidence, normative categories (e.g. sensory
impairments).

Statutory plans (CSPs) were more than twice as likely to be opened for pupils with ASN
living in the least deprived neighbourhoods.

When EAL is excluded from the analysis, pupils from all mirethtyicbackgroundfiave
below average rates of ASN identification. White Scottish pupils have slightly above
average rates of identification and those from Gypsy/Traveller backgrounds have the
highest rates of ASN identification.

In 201718, there were 92eferences to the ASN tribunal. The majority concerned pupils
with Autistic Spectrum Disorder and were in relation to placement requests.

Comparison of jurisdictions

Rates of identification

T

l

In Scotland, almost twice as many children in the school population were identified as
having ASN (29%) compared with the proportion of children identified in England as having
SEN (15%).

Children are about six times more likely to have a statutory suggan in England (2.9%

of the total pupil population) compared with Scotland (0.3% of the total pupil population).

Use of plans and categorisation of types of difficulty

T

T

Differences in ASN/SEN identification are largely explained by different planrdng an
categorisation systems.

In Scotland, a greater variety of plans are in use (CSP, IEP, Child Plan and other) compared
with England (EHC plans and SEN support).

Since adopting the umbrella term ASN to describe children with any type of additional
supportneed, Scotland has expanded the number of ASN categories, currently using 24.
Thirteen categories of SEN are used in England.

English as an Additional Language (EAL) is counted as an ASN category in Scotland,
representing 17.5% of all ASNs, but is natrded as an SEN category in Englathen

pupils with EAL are removed from the analysis, the rate of ASN identification in Scotland
drops from 28.7% to 23.7%.

Disproportionalities in rates of identification

T

In both countries, boys and pupils from depriveackgrounds are more likely to be

identified as having ASN/SEN compared with girls and those from less deprived
backgrounds. These disproportionalities are most evident in high incidencearomative
categories such as Social Emotional and Behavioudfigudties/Social, Emotional and

Mental health difficulties.

It is difficult to make comparisons by ethnicity between Scotland and England because of
differences in the ethnic composition of the two countries and the categories of SEN/ASN
that are used. IfieEngland, pupils of Caribbean heritage have above average rates of SEN
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identification. Pupils of Pakistani heritage and Bangladeshi heritage have below average
rates of identification. In England, pupils of Indian and Chinese heritage have the lowest
ratesof any ethnic groupln Scotland, Polish pupils are very likely to have EAL needs
identified. When English as an Additional Language is excluded from the analysis, all pupils
from a minority ethnic background, have below average rates of identificatioboth

countries, the indigenous population (White British and White Scottish) have slightly above
average rates of identification. Pupils from Gypsy Traveller and Roma backgrounds have
much higher rates than the average.

Appeals

1 In 201718, 5,679 appeals were registered by thesttier Tribunal Health, Education and
Social Care chamber)ingland (6.5 pupils/10,000 total pupil population) and over this
period there were 92 references to the ASN Tribunal (1.3 pupils/10,000gotal
population). This indicates that, per head of population, there were five times as many
tribunal appeals in England as in Scotland.

1 More than half of SEN tribunal appeals in 2dB/concerned objection to the contents of a
statement or EHC plan. Methan half of references to the Additional Support Needs
Tribunals for Scotland concerned a pupil with Autistic Spectrum Disorder and over 60% of
appeals were in relation to placing requests.

Methods

There are notable differences between England and|&edtin the prevalence and characteristics
of ASN/SEN in the school population. The aim of this section is to highlight aspects of data
collection, presentation of statistics and differences in definitions which could significantly
influence the informatio presented in each jurisdiction. Specific terminology used in this
document are the terms used by the respective governments.

A AN

t dzLJA f alONB/ SNEBRGI2 NRSR RAFTFSNBy Gt e Ay Sk OK O2dzy Nk
recorded in the statisticsa pupil with multiple needs would only be recorded according to which

of their needs was deemed the greatest. In Scotland, multiple needs are recorded, which means a
single pupil with multiple needs would be recorded in multiple categories. A discretd @atee W! y e
GeLS 2F '{bQ A& Ifta2 NBO2NRSRI gKAOK | g2ARa Y
Multiple plansper pupil are possible in Scotland, but not in England. Qualification criteria for plans

are also different, contributing to (for example) differences in statutory pédes across

jurisdictions.

Categories of difficulty/reasons for support are different each country. Scotland uses 24

NBIl d2ya F2N) adzLILI2 NI X Ay Of dzRAYy3I a2YS (KIFad R2 vy
Wa2dzy3d OF NENR® 9lghgubige & &so koasidergd tolb&dn MSNAirRitg dwn right in
Scotland, but not in England. In England, only 13 categories are used.

Inclusion criteriafor ASN/SEN are also different in each country. In Scotland, looked after children
are considered to hae ASN by default and the onus is on the local authority to demonstrate
otherwise. This is not the case in England.

Social deprivationndicatorsdiffer between jurisdictionsEngland uses free school meal eligibility
(a measure based on the circumstanoéshe individual), whereas Scotlapdimarilyuses the
Scottish Index of Multiple Deprivation (SIMD), a neighbourhood, rather than individual, measure
of deprivation. HMRC data shows that over 50% of children from low income households live



outside SIMD2@the most deprived areaslpata on free school meal registration is also available
for Scotland as an alternative indicator of social deprivation. As all pupils in Scotland between
primary :3 receive free school meals by law, statistical comparisong tisia data are based on
Scottish pupils between P36.



1. Introduction

This paper provides statistical information on children who have been identified as spéanl
educational needs (SElh Englandlor additional support needs (A$Kin Scotland.

1.1. Definitions

1.1.1 Scotland

In ScotlandThe Education (Additional Support for Learning) (Scotland) Act 2004 (amended 2009),
O2yaARSNE I OKAfR Fa KFI@GAy3a FRRAGAZ2Y I f &dzLJLI2 N
to be, unabé without the provision of additional support to benefit from school education

LINE BARSR 2NJ 2 0S LINE OA RGevttish SdNErmimiérs, 2000.A f R 2 NJ &

Under this legislation, local authorities are required to assess the requirements chady
requiring additional learning support. Pupils with multiptemplex ongoingneeds requiring input
from more than one external agenayay be eligible for &oordinated Support Plan (CSR)CSP is
a statutory documenprepared by the education authidy when a child or young person requires
significant additional support from the education authority and at least one other agency from
outwith education in order to benefit from educatiofthe SupportinglCA f Rl& NG Gode of
Practice (Scottish Gernment, 201Qupdated 2017 explains the eligibility criteria for CSPs and
their application in greatedetail (https://consult.scotland.gov.uk/supportidgarners/code
ofpractice/user_uploads/95216 sct05174258%8learningcode.pdf)

Children who have adtibnal needsbut do not qualify fora CSP malye provided with a different

type of plan by the local authority, such as Individualised Edu¢amn ProgrammeIEP)AN IEP is

awritten plansettingshortterm and longterm targetswhichthe child isexpected to achieve.

These plans arsolely advisoryandcarry no legal status\n IEP should contain details of the

OKAf RQA FTRRAUAZ2YIE ySSRasz tSINYyAy3a 202S0OGADBSa
pupil with a CSP/IEP may also have aRChit £  y> RS@Sf 2LIJSR | a LI NI 27
Cetting it Rght for BveryChild (GIRFE@yogramme which focuses on child wellbeing
http://www.gov.scot/Topics/People/Youngeople/gettingitright Wellbeing outcomesire

measured byhe followingeight indicators safe, healthy, achieving, nurtured, active, respected,
responsible and included CSP may form a discrete section of a Child Edurcationauthorities
mayalsouse arange dbcalLJt I ya > ¢ KA OK | NBheintileMuRAgedy | &4 W2
Support Plans, Education Support Plans, Behaviour Support Plans and Looked After Children
Support Plans.

1.1.2. England

In Englandthe most recenspecial educational needs anddbility (SEND) provisions were
defined in the @ildren and Families Act 20lidtroduced on 1 September 201Brom this date,
newly assessechddrenwith special educational needse allocated to one ofhe following
categories SEN suppoxir Education, Health and Care (EHC) plan.

SEN support replas the previous categories 8thool Actiomnd School Action Plendis
RSTAYSR a4 adzZLJ2 NI LINRPGARSR (2 GKS OKSENR GKI 0
support is advisory and is not legally binding.

EHC plans replace the previdbmement of Need€EHC plans are documents which describe the
OKAf RQa ySSRA I YR I RyRawidbringl astesski@rhusibaickrGed oubiS |j dzA N.
the local authorityif the child has, or may have, special educational needs and if it may be
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necessary for provision to be made for that child in accordance with an EHGHplaaver, the

local authority may decide to refuse an assessment request. If a decision is made to assess, t
local authority is required to seek advice and information framange of appropriate sources
(e.g., the child/parent themselves and educational, medical and psychological a&aseyl on

this advice, the local authority can decide to issue an EHC plan d€ldGtplans are legally binding
and subject to ongoing nmtoring and assessmenthildren with Statements issued prior to 2014
are currently beingnoved onto EHC plans

https://www.gov.uk/government/publications/senadode-of-practice0-to-25

1.2. Data sources

Scottish gatisticsin this documentre provided by thé&cottish GovernmentJpdates to his
informationare publishedannually in MarchThe figures presented in this paper wenablished

in March 2019English statistics angrovided by the Department of Education and agsdated

annually in JulyThe figures presged here were published iduly2018. Links to data sources are
providedA y (G KS &aSOGA2y OFfftSR W[ AY]| papeilldordizddS ¥ dzf R?2
complete this reportthe researcherdiaverequested additional unpublished data from the

Scottish Government


https://www.gov.uk/government/publications/send-code-of-practice-0-to-25

2. Overview of SEN/ASN in England and
Scotland

2.1. Total SEN/ASN numbers and statutory plans

This section provides awerview of total SEN/ASNupil numbersin England and Scotlandiable
1 andFigurel show thetotal ASN/SEN pupibs a percentagefdotal pupils from 2007 to 2018

In England, the number of pupildentified as havin@gEN increased slowly from 20@0&aching its
maximumin 2010. Since then, the number of children with SEN in Englanddecasased steadily
year on year from its peak of 286 of all pupils in 201@t14.6% in 208.

In Scotland, the opposite trend haserged. ASN numbers in Scotland were 5&%he total

school populationn 2007 and increased slowly to 6.5% in 2009. At this point, ASN numbers
increased shigly year on year, reaching 28.7% of alpipsiin 2018 This increase wue

predominately to changes in the way ASNs are classified and recorded, which took effect in 2010.

While there has been a decrease in the use of statutory plans since 2004, (see below for further
discussion), a plethora afdditional support plans have grown up, some of which are nationally
recognised and some of which are peculiar to individual local authorities. These include Behaviour
{dzLILI2 NI tflyax [221SR ! FGSNI / KAt RAgercytSuppofta = LY
tflyaz ! RRAGAZ2Y T {dzZLJL2NL tflyax |, 2dzy3 /I NEND
Children and Young People (Scotland) Act 2014, all of these plans are intended to be incorporated
into an overarching Child Plan.

Tablel: Children with SEN/ASN as a percentage of the total school population in England and
Scotland 20072018

000 2008 2009 2010 210 W12 M3 M4 s M6 017 2018

SCOTLAND
Total pupils 892215 BH573 676,740 673133 670481 E71195 673502 676914 679958 G6B4340 6BB959 693231
ASN pupils 42 3BM6 44177 69587 98523 MB0M 13621 140342 153192 170422 183491 199065
Incidence (%) 5.28 568 653 1034 1489 7A9 1954 076 2253 490 2:E3 28N
ENGLAND
Total pupils B,167715 8121955 8092280 098360 8,123,365 8,178,200 8249310 8331385 9438145 8359340 669,080 8,735,100
SEN pupils 1577265 1630210 1672610 1704980 1,673,895 1,618,340 1545610 1492950 1301445 1228785 1244255 1276215
Incidence (%) 193 201 07 211 208 194 187 179 154 144 144 146

Source: DfE, 2018Scottish Governmenf018



Figurel: Children with SEN/ASN as a percentage of thal school population in England and
Scotland 20072018
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Even though theverall numberof pupils with ASN has been increasing in Scotland while the
numberof pupils with SEN has been deasing in Englandhe oppositetrend has occurred with
respect to statutory plansThe gercentageof the total school population in Scotland with a CSP
has decreaseddm 0.5% in 2010 to 0.3% in 2Q1&hile in England, the percentagemained
stable at 2.8%etween 2010 an@018, with a marginal increase to 2.9% in 2(d&e, 20102018

Source: DfE, 2018Scottish Governmenf018

Figure2 and Table2).

The proportionof ASNpupils with CSPs in Stantd has decreased yean-year from5% in 2010 to
1%in 2018 In Englandneanwhile, the percentagof SEN pupils with statutory plahss risen
from 13.1% in 2010 to 19% in 208 (see

Figure3).

This is a importantdifference between the countries. While almost a fifth of SEN pupils in
England hava statutory support plaponly onepercentof ASN pupils in Scotland hasguivalent
legislative protection.



Table2: Percentage of whole school population with statutory plans in England and Scotland

20102018
2010 2011 2012 2013 20144 2015 2016 2017 2018
SCOTLAND
Total pupils 673133 670481 671105 673502 676014 670058 684348 688,050 F03.251
Statutory plans 3458 3617 3448 3279 3128 2716 2243 2182 1986
Incidence (%) 05 05 05 05 05 04 0.3 0.3 0.3
ENGLAND
Total pupils 3,008,360 8123865 8173200 5249810 8331385 8438145 8550540 669,080 8735100
Statutory plans 203,045 224210 226125 220300 232190 236165 236805 242185 253580
Incidence (%) 28 28 28 28 28 28 28 28 29

Source: DfE, 2018Scottish Governmenf018

Figure2: Percentage of wholeschool population with statutory plans in England and Scotland
20102018
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Figure3: SEN/ASN pupils with statutory plans as a percentage of all SEN/ASN pupils in England
and Scotland20102018
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2.2. SEN/ASN in primary and secondary schools

The overall trend of increasing ASN identification in Scotland and decreasing SEN identification in
England is evident at both primary and secondary stdgesFigure4 andFigureb).

There are however, some differences between countries. In England, overall rates oESEN ar
higher in primary pupils (13.8% 2018 than in secondry schools (12.3% in 201 8dentification

of SEN in primary school overtook the level in secondary school in @0#5eas the rate in

secondary school has dropped yearyear, there has beenmarginal increasen primary school,

from 13.4% in 2016 t@3.8% in 2018seeFigure4). The decrease in identification at secondary

level reflects advice in an Ofsted report of 2010, which suggested that the SEN net was being cast
too widely, and many pupils would benefit fronetter teachingrather than SEN identification
http://dera.ioe.ac.uk/1145/1/Special%20education%20needs%20and%20disability%20review.pdf
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Figured: Percentage of all pupils with SEN in England by primary and secondary sck@b®

2018

25

20
S
wn 15
S =0
a — =0
zZ
Z 10
(%))

5

0

2010 2011 2012 2013 2014 2015 2016 2017 2018

Year
=@=—PRIMARY =@=SECONDARY

Source: DfE, 2018

In Scotland, the opposite trend has occurred. Rates of ASN identification are greater at secondary
school compared with primary schad@1.7% versus 25.4% in 2Q18rom 2010 to 2013, ASN rates

in primary and secondary schools closely mirrored each othewever the rate of ASN in
secondaryschoolsequalledprimary school ratesn 2013 anchas been higher sinceh&

magnitude of the gap haasoincreasedrom 2014 to 2018as shown ifrigureb.

Figure5: Percentage of ASN pupils in Scotland by primary and secondary scB0@32018
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Source: Scottish Governmenf019

11



3. Characteristics of SEN pupils in England

As noted abovethe percentageof pupils with SEM Englangeaked in 2010 and lsdeen
decreasing year oyear sincereaching its current level of 146o0f the total pupil populatior(see
Tablel). This section profileSENoupils in greater depthexaminingthe datain relation totype of
support, type of need andssociated factors such asngker, ethnicity and social disadvantage
(measured by free school meals entitlement)

The proportion ® SEN pupils with a statutory support plan has increased. In 2010, 13.1% of SEN
pupils had either a statement or EHC plan, a figure which rose 884By 208 (seeFigure6).

Figure6: SEN pupils by SEN designation in England, 22018
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Figure7 shows thepercentage of school pupils with diffnt types of SEN status in 2018.%.9f
pupils in England havestatement or EHC plar, figure which has remained relatively consistent
since2010. Ripils on SEN support make up 1% 6f the school population in Englamhile 85.4%6
of pupils have no identified special need

Whenmainstream primary and secondary schdata areexamined separatelyhe percentage of
SEN pupils and those with a statement or EHC plan redilightly(seeFigure8). The reduction is
due to pupils in special schoolsl (@l whom have SEN) increasing the overall average figures.
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Figure7: Classification of all pupils by SEN designatiorkimgland 2018
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Source: DfE, 2018

Figure8: Classification of primary and secondapypils by SEN designation in England, 2018
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Source: DfE, 2018

3.1 Type of need

In England, there are currently 13 categories of special educational nee#i(gge9). In 2015,
two significant changes were made to SEN categorisationcdiiegory? . S K | EvbtdmaNbd
SocialDA FFA Odzf GASa o. 9{ 5 0BnotignalandWdbtl BSA SR K- ywRE 94&{ | 200K |
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added The new code of SEMH is not intended to be a direct replacement of BE&@ditional

codeOl f £ SR W{ 9b &dzLJLJ2 NIi 0 ¥z8 Sn@®lsoaddis] @iatcountdotl | 44 S A
children with SEN support but who are yet to be assessed for type of meede changes mean

pre- and post2015dataare not directly comparable

Four of the thirteen categories of SENcount foralmost three quarter®f SEN pupilsThe most
common primary need isloderate Learning Difficultywith 21.6% of SEN pupils fallimgfo this
category.This is followed by Speech, Language and Communications Ndetfg), Social,
Emotional and Mental Healt{16.6%) and Specific Learning Difficult.G2o).

Figure9: SEN pupils by each type of primary needingland, 2018
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Figurel0shows the same data as above, split into primary and secondary school pupils with SEN.
Overall rates of SEN are broadly comparable between primary and secondary school pupils across
all categoies, with two notable exceptions. The identification of Speech, Language and
Communicatn Needs in primary schools (29.8%all SEN) is almost triple the prapion in

secondary schools (12@of total SEN). Children with Spedi#arning Difficulty makup 226 of

the total SEN population in secondary school, more than double the propaidund in primary
schools (9.%).
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FigurelO:Percentage of Primary and Secondary SEN pupils by different types of need in England,
2018
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Figurell shows the proportion of SEN children by type of need separated into those receiving
either SEN support or having a StatemenEétC Plan. The most prevalent type of need for pupils
receiving SEN support is Moderate Learning Difficulty, #4&bof pupils receiving SEN support
being classified with this type of primary need. The next most prevalent categories among pupils
receivingSEN support are Speech, Language and Communication Ne&t¥).22ocial, Emotiaih

and Mental Health Needs (128 and Secific Learning Difficulty (25).

The most prevalent category of primary need for pupils with an EHC plartistic Spectrum
Disorcer (28.26). The majority of the remaining EHC plan pupils are almost equally distributed
between Speech, Langga and Communication Needs (1%BSocial, Bhotional and Mental
Health(12.8%)Severe Learning Difficulty (12.5%) aidderate Learnindpifficulty (126)
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Figurell:Percentage of SEN pupils shown by primary type of need and SEN designafas
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SEN support and statement/EHC plan are discrete groups; SEN pupils receive either SEN supjatutanypkan.

3.2. Gender

In England, thédentificationof special educational needs is higher in boys thas,girboth SEN
support andSatement/EHC plan designations. 2018, 14.7% of all boys and 3% of all girls at
school were receiving SENpport, equating tol15% of the school populatior..2%of all boys
and 16% of all girldrad either a statement or EHC plavhich equds 2.9% of the whole school

population(seeFigurel?).
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Figurel2:SEN pupils in England by gender and SEN designation, 2018
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Figurel3, Figurel4, Figurel5and provide a more detailed look at gender differences by primary
type of need showing the distribution of SEN types &ach genderFigurel3and Figurel4d

shows this infamation for pupils in receipt of SEN suppanrtile Figurel5and show this
information for pupils with a statement or EHC plan.

For pupils receiving SEN suppariore boys than girls are identifiéd every SEN category apart
from hearing impairment, and ithis category, tke difference is negligible (1.99 girls per thousand,
versus 1.94oys per thousand school population). The main difference that emerges is the
magnitude of difference between males and females. In some categories, the difference is small
(e.g.,Hearing andvisuallmpairments andPhysicalDisability) and in other categories, the

difference idarger. The largest discrepancy is found in Auistic oectrumDisorder category,

which has 3.% more maleg10.2)than femaleg2.9) This is fobwed bySocial, Enotional and

Mental Health difficulties (2.4x more maleg28.3)than femaleq11.8) and$eech,Language and
Communication needs (2X¥more maleg35.8)than femaleq16.4).
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Figurel3:SEN support pupils by typef need and gender in England 2018: Rate per 1,000 school

population
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Figurel4:Percentage of total pupils on SEN support by type of need and gender, England 2018
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For pupils who have statement or EHC plafrigurel5and Figurel6), the picture mirrors the

situation for SEN support. There are more boys than girls in every category of SEN. As above, the
discrepancy between categories i®tagnitude of the difference between the genders. In some
categories, such as Hearingisualor Multi-sensoryimpairment or Severe Learning Difficulty, the
difference is small. In other categories, the identification of males is much higher. The largest
difference between genders is found in the Social, Emotional and MentahHzaégory, which

has 5.4 more nales than females. This is followed by Atit Spectrum Disorder, with &8nore

males and Speech, Language and Communication difficulties, with 2.6x more males than females
recorded in this category.

To summarise, boys are almost twice as likely tadeatified as having SEN, and in almost all
types of difficulty boys outnumber girls. In the case of low incidence normative difficulties, there
are only marginally more boys than girls, whereas in relation to high incidencearomative
difficulties, thee are more than twice as many boys as girls. For pupils with statutory plairs, the
gender disparity is particularly marked, with boys outnumbering girls by a factor of five on some
categories.

19
















































































































































