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Teacher Education for Inclusive Schooling: 

The Inclusive Practice Project 
Some key questions 
 

 What is the background to and context for 

reforming teacher education internationally? 

 Why is reforming teacher education for inclusive 

schooling difficult? 

 What did we try to achieve at Aberdeen? 

 What was done? 

 What did we find? 

 What next for universities? 

 



Teacher Education for Inclusion:  

the wider context of teacher education 

 

The nature, purpose and location of initial teacher 
education is being questioned 

Many countries are trying to reform teacher education 

Overloaded initial teacher education courses 

Many courses on additional support/SEN are optional 

Uncertainty about teacher status, roles, responsibilities 
and identities 

 

 

 



Context:  

diversity, social justice and inclusion 
 
Schools are increasingly diverse 

Research suggests many teachers claim that are not well prepared to 
meet the diversity of children’s needs 

The majority of children with special needs are in mainstream schools 
and classes 

Growing acceptance that the SEN task is the responsibility of all 
teachers 

All teachers need to be better prepared 

In Scotland, major concern about under-achievement and lack of 
meaningful participation for certain groups (OECD, 2007) 

Two routes to QTS in Scotland   

 

 

 

 

 



Why is reform difficult? 
 

 Professional identities are hard to change  

 Certain ‘special education’ practices 

 Territorial disputes between professionals 
(teachers and teacher educators) 

 Existing institutional and professional structures 

 Institutional inertia in many universities/teacher 
education institutions 

 Teacher educators tend to prepare student 
teachers to work in the way they themselves 
taught 

 
 

 

 



Some questions about ITE and inclusion 

 What do all beginning teachers need to know 
and be able to do? 

 What stops them from doing it when they know 
what to do? 

 What are the tensions between what they learn 
in the university and what they learn in schools? 

 How might these tensions be resolved? 

 What did we do at Aberdeen in the IPP? 



Inclusive Practice Project 

Aims to develop new approaches to training ALL teachers: 

 

 have a greater awareness and understanding of the 

educational and social problems/issues that can 

affect children’s learning;  

 

 have developed strategies they can use to support 

and deal with such difficulties. 



Three Key Assumptions 

 difference must be accounted for as an essential aspect 

of human development in any conceptualisation of 

learning;  

 

 teachers can be convinced that they are competent to 

teach all children;  

 

 learn new strategies for working with others 



Professional Graduate Diploma in Education  

 

 Thirty-six week course - integrated elements 

 

o 18 weeks in school experience placements 

o 18 weeks of university based learning 

 

 Programme reforms  

 

o School staff, local authority and classroom 
teachers, recent course graduates  

 

 



Professional Graduate Diploma in Education 
 Core content – professional studies 

3 core themes – linked to key concepts of inclusive pedagogy 
 Understanding Learning 

 Study of theoretical views of learning 

 Replaces ‘bell-curve’ thinking with the notion of ‘transformability’ 

 Understanding Social Justice 
 Considers dilemmas of access and equity in education 

 Examines role of ‘additional support’   

 Becoming an Active Professional 
 The development of autonomy and resourcefulness, practical and ethical responsibility 

 Emphasises teacher responsibility to constantly look for new ways of working by working 
with and through others 



Four elements of  Inclusion: Framework for Participation - access, diversity, 

collaboration and achievement….enabling “increasing participation and 

decreasing exclusion from the culture, curricula and community of mainstream 

schools” 

PGDE Programme Architecture 

A vision of the Inclusive Practitioner -  The 4 elements of inclusion integrated with  the 7 

design principles of ‘Curriculum for Excellence’ 

Both aim to improve opportunities for learning, recognise the importance of learning and 

working together, value diversity and a wider interpretation of achievement. 

Aims of ‘Curriculum for Excellence’  - “The purpose of the programme is to improve 

the learning, attainment and achievement of children and young people in Scotland. It is 

also about ensuring that pupils achieve on a broad front, not just in terms of 

examinations. It is important to ensure that children and young people are acquiring the 

full range of skills and abilities relevant to growing, living and working in the 

contemporary world. Curriculum for Excellence aims to ensure that they will enjoy 

greater choice and opportunity to help realise their individual talents.”  



PGDE Professional Studies course overview PGDE Professional Studies course overview 



The relationship between the principles of inclusive pedagogy and the PGDE  core themes 

Principles/ 

Underlying 

Assumptions 

Associated 

Concepts/Actions 

Key Challenges* PGDE Course 

Themes 

Outcome 

(programme graduates) 

1. Difference must be 

accounted for as an 

essential aspect of human 

development in any 

conceptualisation of 

learning 

Replacing deterministic views 

of ability with a concept of 

transformability 

‘Bell-curve thinking and 

notions of fixed ability still 

underpin the structure of 

schooling  

Understanding 

Learning 

Rejects deterministic views of 

ability 

Accepts that differences are 

part of human condition 

Rejects idea that the presence 

of some will hold back the 

progress of others 

Believes that all children can 

make progress (if conditions 

are right)  

2. Teachers must believe 

(can be convinced) they 

are qualified/capable of 

teaching all children 

Demonstrating how the 

difficulties students experience 

in learning can be considered 

dilemmas for teaching rather 

than problems within students 

The identification of 

difficulties in learning and the 

associated focus on what the 

learner cannot do often puts 

a ceiling on learning and 

achievement. 

Teachers must be disabused 

of the notion that some 

children are not their 

responsibility 

Understanding 

Social Justice 

Commitment to the support of 

all learners. Belief in own 

capacity to promote learning for 

all children 

3. The profession must 

continually develop 

creative new ways of 

working with others 

Modelling (creative new) ways 

of working with and through 

others 

Changing the way we think 

about inclusion (from ‘most’ 

and ‘some’ to everybody) 

Becoming an 

Active 

Professional 

Willingness to work (creatively) 

with and through others 



Key findings 

 

 Students maintain positive attitudes 

 

 Course reforms are embedded 

  content and delivery  

  still some contradictions/tensions 

 

 Teacher educators may feel uncomfortable being asked to train teachers in 
ways they themselves did not work 

 

 Programme graduates are using an inclusive pedagogical approach in their 
practice 

 
 



Lessons learned  
 

 Theoretical developments have helped to make useful 
distinctions between inclusive education, practice and 
pedagogy. 

 

 Teacher education has an important role to play in 
ensuring that mainstream class teachers are prepared to 
deal with human differences in ways that include rather 
than exclude from the culture curricula and community of 
mainstream schools. 

  

 Professional development for teacher educators is also 
needed. 

 



Lessons learned  

 

The enhanced clarity with which we have been able to 
articulate the notion of inclusive pedagogy has 
strengthened the involvement of staff with the School of 
Education, opening up new possibilities for working 
collaboratively with colleagues in primary and secondary 
education.  

 

By building on and making links with practices in school, 
ITE can fulfill its obligation to work in partnership with 
schools in ways that respect and challenge the status quo.  



A national framework for inclusion 

 Embed issues of inclusion and diversity across 
all courses, for all teachers, across all phases in 
all 7 Scottish universities 

 Focus on social justice, learning and teaching, 
legislation/policy and inclusion  

 Implications for all teachers and all teacher 
educators; not just SEN and inclusion specialists 

 The Framework is linked to SITE and SFR 
 Professional values and personal commitment 

 Professional knowledge and understanding 

 Professional skills and abilities 

 





 How helpful is a national framework for teacher education for 

inclusive schooling? 

 What might it look like? 

 Should there be scope for variation between the universities? 

 What are the particular challenges for secondary teacher 

education? 

 How do we convince our mainstream colleagues that preparing 

all teachers for inclusion is in their interest? 

 Who should be responsible? 

 What would a profile of an inclusive teacher look like? 

 

 

  

 

  

Some further questions 


